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 APR Report for 2017-2018
2018-2019 Cycle
	Section I: Program Description


IA1. Program (Select your program from the drop down list)
	APP TECH Business and Accounting


IA2. Other Program (If your program is not on the above list, write it in here)
	


IB. Program Lead (Your first and last name)
	Kanoe Bandy


IC. Program Mission Statement
Provide the Program’s Mission Statement. 

	The Business Department's mission is to offer students interested in business several degree options containing foundations in accounting, economics, and mathematical analysis developed and designed by competent instructors and mentors who value students in and out of the classroom. Students with success in these programs will have enhanced employment skills and transfer level courses to gain advanced standings in universities. 


ID. Program Summary
Provide a brief summary on the current status of the program being reviewed. 

	The Business programs (AS-General Bus.; AA-Bus. Admin.; AS- Bus. Trans) have two full-time faculty and several adjunct instructors who teach the accounting, economic, and other courses. The accounting degree program was inactivated in 2018. The Math department continues to present Finite Math, and the stats are taught in the Math Department and Psychology Department. SLO data from MATH1520-Finite show a total of 52 SLO assessments made with 12 of them being below proficiency. This translates to a 23% rate below, and a 77% at or above proficiency level. The PSYCH2200-Stats SLO data shows that of the 212 assessments administered, 69 assessment results were below proficiency to yield a 32.55% rate. These two courses continue to be a challenge for business students. 
BSAD 2220-Financial Accounting has been revised due to a new textbook being required. Student survey responses show that students find the text acceptable, but not to the level as the old text was valued. A total of 304 students have enrolled in the course over the past four cycles. This current cycle, 31 students enrolled and produced a 75% success in the traditional classroom, 24 students produced 78% success in the offline group, and 14 students produced 92% success in the offline incarcerated populations.  The lower achievement in the regular classroom is due to a change in the text and the answer keys not being available to students. 173 SLO assessments were made for this course and 44 of the results were below proficiency, a 25.43% rate. This has slipped from previous cycles. This writer found the additional population from the incarceration facility at Main has impacted the results. These students are not as skilled as those at TCI, and they seem to be more transient so that the study groups typically found at TCI (demonstrated to be powerful influencers in student learning) are not in place at Main. The OFFLINE sections of the course are also persistence rates at 50%, which contributes to the below proficiency rate. The important observation here is that OFFLINE students need to understand the rigor and demands that an accounting course requires before they enroll, and if discovered after, be sure to withdraw from the course. Many students simply stop doing any work early in the course and do not officially drop the class.  
BSAD 2221-Managerial Accounting enrolled 162 students over the past four years. One out-of-cycle section was added in the fall which produced a 67% success rate. Most of the students in this section were not from Taft College, and most had failed this course at another college. The other three sections run in the spring which contained continuing students saw 100%, 100%, and 90% success rates. Even though the new textbook was used, students found this not to be bothersome. The lower success rate of the three sections comes, once again, for the offline section of the class.  In spite of these two lower performing sections, the 188 SLO assessments given revealed 146 students (77.66%) at proficiency or above.  

BUSN 1050-Business Math saw 256 total enrollments, increases are due to the course being online and an offline section added.  Three offline sections delivered 77%, 52%, and 45% success over the cycle. The online section produced 89% success.  From a SLO viewpoint, 228 assessments were administered, and 72 of them resulted in below expectations (31.5%). This finding corresponds to the falling success rates in the sections from summer, fall, and spring in this cycle. Why has this happened? This writer looked into students’ delivered products to find that as the semester wore on, students did not persist, especially after the basic arithmetic sections were completed. When beginning algebra was the topic, students’ scores began dropping, and when the applied business math sections on loans, present and future values, and bonds became the topics, many more students failed. In exit surveys of the course, students reported that they did not understand the material, did not have an interest in the math, and were spending more time on math than they wanted. These are difficult aspects to influence in offline course delivery. 
BUSN 1051- Gen. Accounting was offered both terms in this cycle with a section of 34 and 27 online.  The total for the year was 36 enrollments which saw 34 students (26 @ 75% rate and 18 @ 66% rate) successfully pass the course. Student surveys show they like the text and find it useful in their studies. They have shared that they would like more practice sets.  This writer reminds struggling students to make sure they can do the text examples without errors, and if not, to go back and restudy the concept as well as do more of the exercises that are available but not assigned as extra help. Many students followed this advice and continued on. Others simply decided it was too much effort on their part. The SLO data mimics the success noted here. Of the 160 assessments made, 42 were below proficiency, a 26% rate. 
BUSN 1053- Comp. Accounting was offered but canceled due to low enrollment.  
BUSN 1055- Off. Procedures was on the schedule for both semesters but canceled due to low enrollment. 

BUSN 1056- QuickBooks produced 100% success in its 8 enrolled students. SLO results also showed 100% beyond proficiency in the assessment administered. No changes are planned for this course.   

BUSN 1500- Intro. Business was selected by 737 students have enrolled in the past four years. Current enrollments for this cycle are 177. Two traditional sections produced 64% and 95% success rates. The low success rate in the fall section was due to an adjunct teaching the course. One offline section for the incarcerated students produced 96% success, and three offline sections saw students achieving success 84%, 96%, and 96% in the summer, fall, and spring offerings respectively. SLOs were revised for this course for this review cycle. Of the 402 assessments administered, only 33 or 8.21% were below proficiency. Students in surveys continue to share how much they like this course, how it has helped in their decision process either for or against pursuing business, and how much they learned about the world of business they are involved in daily. 
BUSN 1510- Bus. Communications is offered online now. Over the past four years, 324 students have enrolled. This past year, 68 students were served over two sections with a 72% and 75% success rate. Importantly, from the 189 SLO assessments made, there were only 12 below proficiency or 6.35%. Analyzing the sections shows that many students in these classes are second language learners whose skills in English are not highly refined. Particularly challenging for students are the written assignments which require corrections. To be successful, students must carefully study the text and look at each example to see the often subtle differences in English applications. This finding continues to confirm previous findings which revealed weak study and comprehension skills in many students.  
BUSN 1560- One student enrolled and was successful in this section emerging “Beyond Proficiency” in the SLO assessments.  
ECON 2120- Microeconomics has served 626 students over the past 4 years. These 22 sections have yielded a 79% success rate. This cycle, 162 students enrolled in one traditional section and 4 online sections. The traditional section produced a 90.3% success rate; the four online sections produced 75%, 75.9%, 77.8%, and 76.9% success. Online student surveys show that students are not making meaningful and lasting connections between theory and applications which is why the traditional class fares better because of instructor interventions being present and constantly reinforced. Of the 2223 SLO assessments made this cycle, 288 were “below proficient” to produce a 12.96% rate. This data supports the changes in SLOs and assessments put into place as a result of last year’s program review.  
ECON 2210- Macroeconomics showed a 4-year enrollment of 442 students in 19 sections to produce an 80% success rate, a trend that continues from last year’s review. The current cycle served 126 students in six sections: one traditional, 4 online, and one offline. The traditional section yielded a 75.9% success rate, the four online sections returned 75%, 82.6%, 80%, and 86.2%; the one offline section was 100% successful, which is no surprise as this group is from the incarcerated population. There were 264 SLO assessments made with no “below proficient” results. SLO revisions and assessment changes from last year’s review are producing better results, but not quite as much of an increase as hoped. The data supports the obvious- different cohorts produce different results under the same methodology. 
AWARD COUNTS are informative in this round of program review. The data are as follows: 

AA-BSAD Business Administration (14) 10  (15)  9  (16)  12  (17)  5 (18) 7. Last cycle’s downward trend has shifted, but this writer believes it will not be a permanent. The program still serves a purpose for those students who are not concerned about transfer at the moment, and it does provide excellent entry level business skills to students who are successful, but this writer has surveyed students in accounting courses which showed all but a couple are transfer degree students.   

AS-TBSA Bus. Admin. for Transfer  (14) 0  (15)  2  (16)  7  (17)  21 (18) 27. The trend continues with its upswing, and counseling not only advocates for this degree, but they are also championing it since it makes most sense for most students in the business major. This fact is supported by student surveys in accounting classes which reveal only two or three students not electing this major. 
AS-Accounting   (14) 2  (15)  1  (16)  2  (17)  3  (18) 4. As was true last cycle, the students are finishing this terminated degree through catalogue rights with only a few left in this program.  

AS-General Business  (14) 7  (15)  3  (16)  6  (17)  9 (18) 12. A nontransfer program, this degree path does serve students who want basic business skills. Completions are increasing because the division has revised several courses and is now offering them more frequently. This program is still under revision to gain clarity and focus and will be submitted to curriculum in 2018.

AA-Lib. Studies in Business and Technology  (14) 7  (15)  12  (16)  7  (17)  19  (18) 32. Students are selecting this program when not successful in other programs, or when the courses in technology are not offered at the college. There is no program lead for this, and the division is adding the elements of this program into the general business degree so this degree can be deactivated in the near future.   

    


	Section II: Looking Back—2017-2018


IIA. Present the Results (Rubric Criterion 3)
Provide a descriptive summary of the outcomes from the 2017-2018 cycle of program review. 
IIB. Probe the Results: I Wonder . . . (Rubric Criteria 1, 3)
In this section, judge whether the activities you implemented in 2017-2018 to reach your goals were effective. Did the activities have an effect on the outcome? Please describe WHY you believe your outcomes came out the way they did. Did you reach your goals? If yes, explain why. If you did not reach your goals, explain why.
	OUR GOALS:

#1. Develop an electronic tutorial for online and offline accounting students showing how to use electronic research methods in finding help with accounting processes. 

MEASUREMENT: Add a survey question to the end of course survey specifically asking students for feedback on their use of the tutorial, its effectiveness, and how it could be improved. Expect a 10% positive proficiency improvement  

#2. Develop an electronic tutorial for online business math students showing how to use electronic research methods in finding help with business math procedures. 

MEASUREMENT: Add a survey question to the end of course survey specifically asking students for feedback on their use of the tutorial, its effectiveness, and how it could be improved. Expect a 10% positive proficiency improvement. 

#3. Develop another simulation in economics to help students use economic concepts.

MEASUREMENT: Use a "pre" and "post" exam to determine the changes in learning with the simulation. Expect at least a 10% improvement in proficiency in SLOs for this applied assessment. 

Unfortunately, NONE of these were done as listed. In both the accounting and business math courses, the RUBRIC was “softened” so that is was less harsh. The original rubric has only 5 characteristics, scaled across 5 points. Each characteristic was then also multiplied by 4 to determine the maximum score. This last multiplication was the source of harshness. For example, earning only a “3” on the rubric would then only earn “12” points out of a possible 20. Clearly, one shift down in the rubric carried severe penalties in the grading. These rubrics were “softened” by adding intermediate values which are now scaled from 0 to 5. In doing this small change, students’ grades increased by about 12 to 15%. Naturally, this result is NOT GENERALIZABLE since the results are cohort specific.  
The economics scenario was revised, but it did not produce the results hoped for in the revision. Why? The class that was selected for it was a very low performing class, and the end results were not favorable. The division still believes that this revision will improve SLO performances, so it will be used in the next cycle. 

DIVISION ACTION ITEMS FOR THIS CYCLE: 

1. Continue to update the diary "Google" document periodically. – DONE and ongoing. 

2. Review programs and courses that are up for renewal and analyze them for valid SLOs and authentic assessments. –DONE and ongoing.
3. Review text books and revise courses. – DONE and ongoing.   

4. Continue work on the TMC-Economics for the college. – In process.   

**5. Hire a new faculty member in the division. Plan for the retirement and replacement for the accounting instructor. – As of this writing, this has become critical. Professor Bledsoe has now shifted to administration, so there is only one full-time instructor in the division, and retirement is on the horizon for him! 
6. Seek professional development opportunities in all the discipline areas. – Ongoing.    

7. Revise the Two-Year Program Matrix as courses and programs are approved through curriculum. – DONE and ongoing.
8. Investigate the "Applied Associate Degree" option for students who will transfer to CSUB into the Applied BS degree. – This is NO LONGER offered at CSUB. The program champion retired. 


IIC. Ideate Innovations: What if . . . (Rubric Criteria 1, 5)
In this section, describe activities you believe would have an effect on your 2018-2019 outcome measures. 
	What IF: 
 In these business programs, what if we could :
#1. Improve SLO performance?

#2. Improve persistence rates?

#3. Forewarn students anticipating offline and online courses exactly what these require in terms of time, study skills, and organization? 

It seems to this writer that as long as SLOs are a genuine reflection of course content and objectives, raising proficiency levels should have a corresponding rise in success rates in the courses. It is important that the division go through each program and each course, again, to make sure there is a correct alignment between the elements.  

Persistence woes seem to be tied closely to online and especially offline courses which are NOT serving the incarcerated populations. Why does the population matter? The incarcerated populations are together 24-hours a day, and they have formed study groups which introduce study skills and reinforce course successes as they work together. This factor also has an impact on organizational skill development. What of the students not incarcerated? Some research has been done in making study groups and group projects required in the distance learning courses, but the results are not favorable. By far and away students who take online courses are independent students who do not want group activities due to poor participation and often substandard scholarship by others in the group. This new semester promises to have some hopeful interventions. Cranium Café is being tried, as is another online tutorial.   


	Section III: Looking Forward—2018-2019


III. List Your 2018-2019 Goals—Be Quantitative!
List your 2018-2019 APR goals in terms of their expected changes on the outcome measures as indicated earlier. Each goal that requires resources, impacts other areas, or otherwise is substantive requires the submission of an APR Goal form. Keep in mind the scoring rubric criteria:
1. The relationship between program review narrative and the APR Goal is evident and strongly supported by evidence.

2. The APR Goal directly implements institutional planning document goals.

3. The outcome directly implements institutional planning outcomes, and is transferrable and/or scalable institutionally.

4. APR Outcome indicators, methods and/or timelines use institutional measures, transferrable/scalable institutionally

5. Before/after benchmarks and timelines are completely specified, identical methods, transferrable/scalable.

	 OUR GOALS:

#1. Develop electronic links for online and offline accounting students leading to helpful accounting tutorials.  

MEASUREMENT: Add a survey question to the end of course survey specifically asking students for feedback on their use of the tutorial, its effectiveness, and how it could be improved. Expect a 10% positive persistence improvement.  

#2. Develop electronic links for online business math students leading to helpful business math tutorials. 

MEASUREMENT: Add a survey question to the end of course survey specifically asking students for feedback on their use of the tutorial, its effectiveness, and how it could be improved. Expect a 10% positive persistence improvement. 

#3. Develop another simulation in economics to help students use economic concepts.

MEASUREMENT: Use a "pre" and "post" exam to determine the changes in learning with the simulation. Expect at least a 10% improvement in proficiency in SLOs for this applied assessment. 

DIVISION ACTION ITEMS FOR THIS NEXT CYCLE: 

1. Continue to update the diary "Google" document periodically. 

2. Review programs and courses that are up for renewal and analyze them for valid SLOs and authentic assessments.

3. Review text books and revise courses.  

4. Continue work on the TMC-Economics for the college.   

**5. Hire a new faculty member in the division. Plan for the retirement and replacement for the accounting instructor. 

6. Seek professional development opportunities in all the discipline areas.    

7. Revise the Two-Year Program Matrix as courses and programs are approved through curriculum. 

8. Finish revisions to the General Business degree and submit to curriculum. 

9. Revise the Administrative Services degree and submit to curriculum. 

10. Inactivate the AA in Liberal Arts Emphasis: Business and Technology. 

11. Revise the Computer Science program to become a Computer Information Systems program. 

12. Revise the Management Degree to include two new courses being developed as directed by the advisory committee.  



	Section IV (Optional): Evaluation of Program Review and Planning Process


IVA. Evaluation of Program Review and Program Planning Process
In this cycle of program review, what aspects of the program review and program planning process worked best and why?

	The division continues to find the "What if..." a powerful part of the review process. When analysis showed that students in the degree math courses are not meeting their SLOs, the “What it…?” question was a logical next step. We look forward to seeing this degree overhaul sent to Curriculum and to go through the first evaluation cycle in the future to see how these changes will impact student success. Employers continue to support our efforts here, too. 
Brandy Young in Institutional Research and Dr. Vicki in Learning Support have both been supportive and empowering in working through this year’s review. Brandy’s wizardry with eLumen helps us to not only retrieve data, but also to groom it and analyze it so that meaningful reports come from data queries. Dr. Vicki keeps the SLO spirit alive and percolating on the campus as we continue to innovate and improve.     


IVB. Evaluation of Program Review and Program Planning Process
In this cycle of program review, what aspects of the program review and program planning process would you change and why?

	As of this writing, there does not seem to be a need for changes. 


Taft College Institutional Research Office
August 2018

