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 APR Report for the Year 2019-2020 
2020-2021 Cycle 

 
Section I: Program Description 

 
IA1. Program Title 
 

 
 
IA2. Other Program Title 
 

 
 
IB. Program Contact (Your first and last name) 
 

 
 
IC. Program Mission Statement 
 
Provide the Program’s Mission Statement.  
 

 

 
ID. Program Summary 
 
Provide a brief summary on the current status of the program being reviewed.  
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Section II: Looking Back—2019-2020 
 
IIA. Present the Results (Rubric Criterion 3) 
 
Provide a descriptive summary of the outcomes from the 2019-2020 cycle of program review.  
 

 

 
IIB. Probe the Results: I Wonder . . . (Rubric Criteria 1, 3) 
 
In this section, judge whether the activities you implemented in 2019-2020 to reach your goals were effective. Did the 
activities have an effect on the outcome? Please describe WHY you believe your outcomes came out the way they did. 
Did you reach your goals? If yes, explain why. If you did not reach your goals, explain why. 
 

 

 
IIC. Ideate Innovations: What if . . . (Rubric Criteria 1, 5) 
 
In this section, describe activities you believe would have an effect on your 2020-2021 outcome measures.  
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Section III: Looking Forward—2020-2021 
 
III. List Your 2020-2021 Goals—Be Quantitative! 
 
List your 2020-2021 APR goals in terms of their expected changes on the outcome measures as indicated earlier. Each 
goal that requires resources, impacts other areas, or otherwise is substantive requires the submission of an APR Goal 
form. Keep in mind the scoring rubric criteria: 
 
1. The relationship between program review narrative and the APR Goal is evident and strongly supported by 

evidence. 
2. The APR Goal directly implements institutional planning document goals. 
3. The outcome directly implements institutional planning outcomes, and is transferrable and/or scalable 

institutionally. 
4. APR Outcome indicators, methods and/or timelines use institutional measures, transferrable/scalable institutionally 
5. Before/after benchmarks and timelines are completely specified, identical methods, transferrable/scalable. 
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Section IV (Optional): Evaluation of Program Review and Planning Process 
 
IVA. Evaluation of Program Review and Program Planning Process 
 
In this cycle of program review, what aspects of the program review and program planning process worked best and 
why? 
 

 

 
IVB. Evaluation of Program Review and Program Planning Process 
 
In this cycle of program review, what aspects of the program review and program planning process would you change 
and why? 
 

 

 


	IA1 Program Title: Psychology 
	IA2 Other Program Title: 
	Provide the Programs Mission Statement: The following can be found in the 2020-21 catalog describing the degree program:
“This curriculum provides a broad perspective on the human condition and skills essential to any educated person. Courses span the areas of human behavior from birth to death, dealing with the many problems and potentialities experienced along the way. Courses examine the theories, techniques, and principles basic to the study of human behavior and psychology including such topics as perception, learning, memory, motivation, personality, psychopathology, education, human growth and development, social psychology, and experimental analysis and design.”

	IB Program Contact: Sharyn Eveland
	Program Summary: The Associate in Arts in Psychology for Transfer degree and program at Taft College has been offered since January 2012. The program is designed to prepare psychology majors to transfer to California universities. There are a total of nine psychology courses of which six are required courses in the degree program. All offered psychology courses support other programs including general education. Within the degree program, all the required core degree courses are housed in the Social Science Division except the statistics course offered through mathematics (STAT 1501) which may be taken in lieu of the statistics course offered through the social science department (PSYC 2200). In addition to the core courses, students are required to complete all general education pattern coursework and supplemental elective coursework for a total of 60 transferable units.  
The program is doing well on all efficiency, achievement, and learning indicators.  There are 3 full-time faculty members associated with the Psychology program. Of the three professors, one also carries release time for other institutional responsibilities while a second shares instructional responsibilities in the Early Child Education program areas. The program maintains a robust adjunct faculty pool ranging from 4-7 faculty; most of the adjunct faculty have full-time responsibilities in other areas of the college.

	IIA Present the Results: Prior Year’s Goals:
FOLLOW-UP REPORT: Goal from 2018-19: All assessed demographic groups succeed at approximately the same rate and at or above the Institution set standard. 
FUNDED Goal Form Activity Submission: Form student focus groups consisting of representatives from identified under achieving groups to gain student experience information relative to potential needs. 2018-19 Narrative in APR: The requested student focus group activity funding was provided in late October 2018, too late for completion before this PR. Student focus groups are being formed in January 2019.
Final Report: This funded activity was completed in spring 2019. A written report of the findings was provided to psychology faculty members, the accounting office, and to the superintendent/president. Key findings were presented to faculty during the January 2020 in-service faculty reports session. Following the presentation, the written document was made available to the full college community.
Faculty members report having made modifications to some aspects of their online instruction based on suggestions derived from the focus group participants. The Associated Student Organization (ASO) created club pages within Canvas to increase visibility of co-curricular opportunities for all students. 
Goal 1: Maintain course success rates of 80% and above:
Psychology courses in the degree continue to have course success rates above 80%.
Goal 2: Maintain number of sections of transferrable course offerings to meet student’s needs: 
Other than Spring 2020 when the Emergency Withdrawal was widely available, enrollment in all sections was high.  There has been discussion of increasing sections of PSYC 2200 (behavioral statistics) to help the institution (not just Psychology majors) achieve success in a math class.  There has also been discussion of changing PSYC 2050 (biological psychology) to fulfil a (non-lab) science GE area to help alleviate impacted science lab courses.  
Goal 3: Continue to use SI’s in Psychology 2200 to increase success rate from 72.8% to 80%:  
Not all sections had SIs in recent years, although the course success rate in 2019-20 was 83%, higher than the 73% in 2018-19.
Goal 4: Increase statistics tutoring supplementation to assist with increasing Psychology 2200 success rates: 
There were more sections with SI in Spring 2020 than in prior semesters, and the success rate was higher in 2019-20 than in 2018-19.
Goal 5: Use IR collected data to determine future course offering needs: 
This was partially completed.  We did consider enrollment trends when looking at scheduling needs as well as counseling suggestions for declared psych students and their degree completion and transfer needs. However, due to the unusual times, we did not use data to a full potential because we can only offer online courses presently. Utilizing the information fully under normal circumstances could possibly influence section offerings like continuing hybrid stats course offerings, examining course times/days etc.
Goal 6: Coordinate APA 7th edition training with librarian for social science division: 
A full-time Psychology faculty member created documents to help understand the changes in the new edition of the formatting guidelines, but no training was conducted.
SAO Summary
Transfer degree attainment continues to increase, while the Liberal Arts degree with an emphasis in Social & Behavioral Sciences continues to decrease.  Similarly, the number of Psychology majors rose and is now stable around 280, while the number of Liberal Arts with an emphasis in Social & Behavioral Sciences as well as the AA in Social Sciences has decreased.  We would like all students to major in and earn the transfer degree, rather than the Liberal Arts degrees.  
Enrollment was strong, although some sections ended up with low enrollment in Spring 2020.  We could probably increase sections in PSYC 1500, PSYC 2003, and PSYC 2200 if we had the faculty to teach those sections.  If PSYC 2050 became a general education option for science, more sections could also be offered.
Success rates are all high (above 80%) for courses required in the program, other than STAT 1510 (although PSYC 2200 can be taken instead of STAT 1510).  PSYC 2003 (Child Development) and PSYC 2033 (Personal & Social Development) have lower success rates, but these courses are not part of the Psychology transfer degree program.  Looking by section, course success rates seem to be lower in sections of PSYC 1500 (Introduction to Psychology) taught by adjunct faculty rather than full-time faculty in the discipline.  There is also some variability in success rates for different full-time instructors in PSYC 2200 (behavioral statistics), particularly in Fall 2019.  Success rates in STAT 1510 improved in Fall 2019.  
SLO Summary
Course SLO achievement was at 80% meet or exceed expectations in all courses in the degree.  There is a large proportion of students in the N/A category in many courses (up to 40% in PSYC 2200).  In almost all courses, a higher proportion of students reached expectations in Spring 2020 compared to Fall 2019, which is surprising.  This trend was similar in the ISLOs.  The ISLO achievement results were also disaggregated by gender, age, and race.  There were no gender differences, except in Communication (in which males achieved substantially worse).  In all ISLOs, younger students (20-24) were less likely to meet expectations than older students (25-49), and Hispanic students were less likely to meet ISLOs than all other races.  In general, 25-30% of students did not meet expectations for the ISLOs.  
When reviewing the PSLO results, it was found there are multiple versions (several PSLOs labeled as #1, for example), suggesting that program learning outcomes that have been revised or discarded are still in the eLumen system.  In fact, some PSLOs had too few assessments to be able to interpret, suggesting that they are not linked to many current course SLOs.  For the results of the PSLO assessments, there were no gender differences in any PSLOs, while older student always were more likely to meet or exceed expectations than younger students (except for Scientific Inquiry & Critical Thinking, in which the assessment results were similar for the age categories) and white students were always more likely to meet or exceed expectations than Hispanic students (except for Scientific Inquiry & Critical Thinking, in which the assessment results were similar for the racial groups); all other racial categories had too few students to accurately assess.  Unlike the course and institutional learning outcomes, PSLOs in Fall 2019 sometimes had more students meeting or exceeding expectations, and in other PSLOs there was more achievement in Spring 2020.

	IIB Probe the Results: Prior Year’s Goals:
Goal 1: Maintain course success rates of 80% and above: 
The full-time Psychology faculty believe that this goal was achieved through continuing access to SIs and embedded tutors, and informal mentoring of adjunct faculty.   
Goal 2: Maintain number of sections of transferrable course offerings to meet student’s needs: 
We believe that this goal was met through the dedication of full-time faculty in developing and monitoring the schedule, and the support of administration in hiring adjunct faculty.  
Goal 3: Continue to use SI’s in Psychology 2200 to increase success rate from 72.8% to 80%:  
We believe that this goal was met through the use of SIs and wonder how much more stable the success rate could be across sections and semesters if SIs were in all sections of PSYC 2200.
Goal 4: Increase statistics tutoring supplementation to assist with increasing Psychology 2200 success rates: 
We believe that this goal was met through the use of SIs and wonder how much more stable the success rate could be across sections and semesters if SIs and embedded tutors were in all sections of PSYC 2200.
Goal 5: Use IR collected data to determine future course offering needs: 
This was partially completed and seemed to be successful (barring the undesired conversion of all classes to online (fully or synchronous) in Fall 2020 and Spring 2021.    
Goal 6: Coordinate APA 7th edition training with librarian for social science division: 
Formatting styles are no longer standard in the division, so it would not have been a good use of division time for a training for everyone.  The full-time Psychology faculty wonder if designating a full-time faculty to help coordinate these types of departmental activities would get this activity.  In this case, no one contacted the librarian or set up any internal trainings for faculty.  
Data
Dedicated faculty who are focused on continuous improvement, an inherently interesting and applicable subject, and continual efforts to build and maintain rapport with students, are our explanations for the continued interest in the major and degree.   
Although success rates are generally high, there is high variability amongst different sections/faculty.  We wonder if having someone designated as a department coordinator could organize department meetings to discuss pedagogy and grading consistency would help?  We wonder if increased mentoring could help success rate in sections of PSYC 1500 taught by adjunct?  We wonder if consistent use of SIs could result in all sections of PSYC 2200 achieving success rates closer to 80%?  
Based on the SAP Lagging #5 (Institutional Student Learning Outcomes Proficiency Rate – Goal of 84.5%),  20% of students not meeting course SLOs, PSLOs, or ISLOs is normal.  For the SLOs disaggregated by demographic groups, gender was only an issue as seen for men in the Communication ISLO.  We wonder what kind of supports outside of the classroom could be provided for male students in Psychology or the social sciences in general? 
Younger students (20-24) almost always achieved poorer learning outcome results than older students.  The full-time Psychology faculty wonders if there are study skills courses that could be encouraged or required (paired with psychology course) for young students or first-time freshman?  We also wonder if additional disaggregation is possible for PSLOs and ISLOs. For example: could be PSLOs and ISLOs be disaggregated by student year (freshman or sophomore) or provided for only graduating or transferring students?  This would allow other avenues for program improvement/revision to be examined, such as: At what point in the academic program progression do students reach PSLOS and ISLO mastery?  Professional development for Introduction to Psychology instructors focused on, strategies, best practices, and academic development considerations to keep in mind to help young students succeed may also be helpful.  It is concerning to note that on almost all ISLOs and PSLOs, higher proportions of Hispanic students met learning outcomes mastery than did white students.  Perhaps a program like Puente (for more information go to -- https://www.thepuenteproject.org/about) should be instituted at Taft College?  We also wonder what kind of professional development could be instituted to help faculty understand implicit bias and how to correct for it in the classroom. 
Finally, academic language development was noted as a challenge for students and student assessment in some of the SLO reviews submitted through eLumen following SLO assessment entry.  We wonder how prevalent this impression is among faculty and whether data on students’ academic language development and fluency is needed to investigate a possible impact on ISLO, PSLO, and CSLO mastery.  

	IIC Ideate Innovations: Activities by CATEGORIES: 

FACULTY PROFESSIONAL DEVELOPMENT –
Puente program  - Community College program (https://www.thepuenteproject.org/community-college-programs)
Mentoring program for adjunct faculty and new/recent full-time faculty 
Focused professional development for instructors of Introduction to Psychology.
Professional development options focused on embedding instruction in study skills within existing courses. 

STUDENT SUPPORT/MENTORING
Puente program
Embed tutors and/or SI in all sections of PSYC 2200
Encourage development of a men’s writing group as possible way to increase mastery of ISLO Communication among men

DATA REQUESTS - 
Disaggregate PSLOs and ISLOs by student credits earned or for graduating/transferring students  
Regularly scheduled review of eLumen content for currency and accuracy of PSLO show and correct mapping of course to PSLO 

	2020- 2021 Goals: Goal 1: Faculty Professional Development – Mentoring, training, and how to teach necessary learning skills along with discipline content.
I. Activities:
a. request professional development trainings to 
i. improve mentoring skills, 
ii. build best practices approach to teaching college students, and 
iii. how to teach learning skills along with discipline content.
II. Measures to be Improved: 
a. Increased course retention rate
b. Increased course success rate, particularly in PSYC 1500
III. Plans:
a. SAP: 
i. Lagging 1 & 2 (Degree/Certificates awarded, Transfers) & 5 (ISLO Proficiency Rate)
ii. Leading 22 (Professional Development Plan)
iii. Leading 8 (Satisfaction) 
iv. Leading 11 (FTES)
b. EMP: 
i. Student Learning/Success recommendation
ii. Access recommendation
IV. Due Date: Meetings with adjunct should happen at least twice a semester and hiring happens once a semester for adjunct and once a year for full-time faculty.  

Goal 2: Bring Puente Program to Taft College
I. Activities:
a. advocate for bringing Puente Program to Taft College
b. initiate communications with student services administrators, English faculty, and counselors regarding Puente program.
II. Measures to be Improved: 
a. improvement of outcomes as measured by ISLO, PSLO, and CSLO.  
b. Degree attainment & transfer through increase course success.
c. ISLO achievement for disaggregated groups
d. PSLO achievement through reviewing, updating, and correctly mapping PSLOs.
III. Plans:
a. SAP: 
i. Lagging 5 (ISLO proficiency)
ii. Lagging 6 (decrease equity gaps)
iii. Leading 1 (course success)
iv. Leading 3 (new students successfully completing transfer level math and English in first year – PSYC 2200/STATS 1510)
v. Leading 9 (Guided Pathways plan)  

Goal 3: Supplemental Instruction Assignments and embedded student tutors automatically assigned to all sections of PSYC 2200.
I. Activities: Automatically assign an SI and an embedded tutor into all sections of PSYC 2200, whether the instructor requests one or not.  
II. Measures to be Improved: 
a. Course success.  
b. Degree attainment & transfer through increase course success.
III. Plans:
a. SAP: 
i. Lagging 1 (degrees awarded) & 2 (transfers)
ii. Lagging 6 (decrease equity gaps)
iii. Leading 1 (course success)
iv. Leading 3 (new students successfully completing transfer level math and English in first year – PSYC 2200/STATS 1510)
b. EMP: Student Learning/Success recommendation
IV. Due Date: Every semester.  

Goal 4: Men’s writing group
I. Activities: 
a. advocate across the college for the creation of a men’s writing group
b. actively seek people to lead a men’s writing group
II. Measures to be Improved: 
a. course completion – psychology courses.  
b. Elimination of identified equity gaps
c. PSLO & ISLO proficiency by targeted demographic groups.
III. Plans:
a. SAP: 
i. Lagging 5 (ISLO proficiency -- communication)
ii. Lagging 6 (equity gaps)
iii. Leading 1 (course success)
iv. Leading 3 (new students complete math in first year – PSYC 2200) 
b. EMP: Student Learning/Success recommendation
c. Guided Pathways: #11 (Strategic Professional Development)
IV. Due Date: Annually. 

	IVA: Providing the data in Excel, including SLO results, was helpful to the analysis.  
	IVB: Rather than a giant data dump, it would be helpful if data were provided to disciplines to highlight what they should be concerned about, what is okay, and what they are doing well in.  Maybe more like a dashboard, then giant Excel files?  
In the goal forms, and here, it would be useful to have boxes to fill in the required information (like baselines, timelines, and current metrics) related to the rubric, rather than try to fit it all into a textbox.  
Providing relevant planning documents on the APR disc would also be useful.  Although several plans mentioned a Professional Development Plan, I could not find anything like that.  
I also encourage changing the program review cycle because it’s difficult to accomplish many of these goals in on year (less, since funding requests aren’t usually approved until February or March of the following year).  I love the idea of a 5-year review, with an annual check-up.  A reminder of a program’s goals would also be helpful.  As the semester and year starts, I often forget what we had discussed accomplishing!

It is also noted that degree programs do not have “mission statements”.  Consider changing the name of Section 1, Program Mission Statement to something like Program Description…



